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Fienberg-Fisher K-8 Center works to meet the needs and draw upon the strengths of all of its students. All students in our middle grades participate in the IB Middle Years Programme (MYP). We provide services for our students in the general education program for students with diverse learning backgrounds, needs, gifts, and talents. The success of our students in the Special Education (SPED) program is important, Individual Education Plans (IEPs) are followed while also implementing IB instruction.
Philosophy

Fienberg-Fisher K-8 Center provides a comprehensive program for students with disabilities. All services are developed to facilitate each student’s ability to reach his or her potential. Inclusive practices in the general education classroom allow students with special needs the opportunity to learn and develop in an age appropriate setting. Students are provided a quality individualized education program in the least restrictive environment (LRE).  We adhere to the Individuals with Disabilities Education Act (IDEA), Section 504 of the Rehabilitation Act of 1973, Family Education Rights and Privacy Act (FERPA), and the Americans with Disabilities Act (ADA)
Mission for Special Education
The mission of Fienberg-Fisher K8 Center, in partnership with our families and diverse community, is to develop healthy, civic minded, innovative individuals.  It is our goal to empower students, including those in the Special Education Program, to reach their maximum potential and become caring, reflective, life-long learners with a balanced international perspective and a sense of social responsibility. 
Aims

At FFK8, our special education programs aim to:
· Demonstrate that every student is valued and respected.
· Students with unique needs are entitled to equitable educational opportunities provided through a range of appropriate adaptations, services, and programs.
· Establish shared responsibility across home, school, and community settings in accountability for student growth and development in the instructional environment.
· Communication shared knowledge and on-going support for successful student transitions in the general education program
· Promote life skills and academics that will enable students to become caring, reflective, life-long learners able to work and participate in the community.
Categories of Special Education 
To receive Special Education services in Florida a child must meet the requirements of at least one of the exceptionality categories listed below and need specially designed instruction and related services. Below are the acronyms used to identify the different exceptionalities.
· Autism Spectrum Disorder (ASD)

· Deaf or Hard of Hearing (DHH)

· Developmentally delayed, for three through five years old only (DD)

· Dual Sensory Impaired (deaf-blind) (DSI)
· Emotional or Behavioral Disabilities (EBD)

· Homebound or Hospitalized (HH)

· Intellectual Disabilities (InD)

· Orthopedic Impairment (OI)

· Other Health Impairment (OHI)

· Traumatic Brain Injury (TBI)
· Specific Learning Disabilities (SLD)

· Language Impairment (LI)

· Visual Impairment (VI)

· Gifted
General Education Intervention and Referral Process
Students in the Middle Year Programme are referred for SPED evaluation by their parent or faculty/staff working with the child. Parents and staff can initiate the referral process by contacting the School Counselor and/or the School Social Worker.
General Education Intervention

1. Parent involvement in general education intervention procedures The school district provides opportunities for parents to be involved in the process to address the student’s academic or behavioral areas of concern. Discussions are held with the parent regarding the student’s responses to interventions, supporting data and potential adjustments to the interventions, and anticipated future action to address the student’s learning and/or behavioral areas of concern. Maintain documentation of parental involvement and communication.
2. Observations of student in the educational environment The school district conducts observations of the student in the educational environment and, as appropriate, in other settings to document the student’s academic or behavioral areas of concern. At least one observation must include an observation of the student’s performance in the general classroom.
3. Review of data The school district reviews social, psychological, medical, and anecdotal records and achievement data in the student’s cumulative folder and demonstrates through data that the student was provided appropriate instruction in the regular education settings, which was delivered by qualified personnel. Attendance records are reviewed and used as one indicator of a student’s access to instruction.
4. Sensory and diagnostic screenings
a. Hearing and vision screenings are completed for the purpose of ruling out sensory deficits that may interfere with the student’s academic and behavioral progress. Additional screenings are conducted to assist in determining academic or behavioral interventions, as appropriate. Student screenings to determine instructional and behavioral intervention strategies are not considered to be an evaluation for eligibility for special education and related services. 
b. A vision screening is conducted in accordance with the school district’s school health plan. A medical eye report takes the place of a vision screening report. 
· Students being considered for exceptional student programs, excluding gifted and hospital/homebound who may be screened on a referral basis, will be screened for the purpose of ruling out sensory deficits that may interfere with the student’s academic and behavioral progress. 
· Instruments used for vision screening include, but are not limited to: 
i. Near Vision Test for Children 
ii. New York Flash Card Vision Test 
iii. Snellen Eye Charti
iv. Titmus Vision Test 
v. Keystone Telebinoc 

· A hearing screening is conducted in accordance with the school district’s health plan.
· Students being considered for exceptional student programs, excluding gifted and hospital/homebound who may be screened on a referral basis, must be screened for the purpose of ruling out sensory deficits that may interfere with the student’s academic and behavioral progress. 
· Instruments used for hearing screening include, but are not limited to: 
i. Pure tone audiometric screening
ii. Impedance screening 
5. Implementation of evidence-based interventions. 

The school district implements evidence-based interventions addressing the identified areas of concern in the general education environment. Develop the interventions selected for implementation through a process that uses student performance data to identify and analyze the area of concern. Select and implement interventions, and monitor the effectiveness of the interventions. Interventions shall be implemented as designed for a reasonable period of time and with a level of intensity that matches the student’s needs. Collect and communicate to the parents in an understandable format the pre-intervention and ongoing progress monitoring measures of academic and/or behavioral areas of concern. 

6. Exceptions to requirement for general education interventions The general education interventions described above are not required for students suspected of being gifted as described in Rule 6A-6.03019, F.A.C.; or who are being considered for eligibility for specially designed instruction for students who are homebound or hospitalized as described in Rule 6A-6.03020, F.A.C.; or for students who are not enrolled in a public school. The general education interventions described in paragraphs 1, 2, and 5 above may not be required for students suspected of having a disability if the student demonstrates a speech disorder or severe cognitive, physical, or sensory disorders, or severe social/behavioral deficits that require immediate intervention to prevent harm to the student or others, and a team that comprises qualified professionals and the parent determines that these general education interventions are not appropriate.
7. The activities above do not apply to children who are below mandatory school age and who are not enrolled in kindergarten. For those children, the requirements below will be followed:
a. Review existing social, psychological, and medical data. Refer for a health screening when needed. 
b. Conduct vision and hearing screenings for the purpose of ruling out sensory deficits. 
c. Conduct additional screenings to assist in determining interventions as appropriate.

Multi-Tiered System of Support
A multi-tiered Response to Intervention (RtI) model has been adapted for the implementation of research-based instruction and intervention. At Tier 1, research-based core instructional and behavioral methodologies, practices and supports designed for all students provide the foundation in general education. Tier 2 consists of supplemental instruction and interventions that are provided in addition to and in alignment with core instruction and behavioral supports to targeted groups of students identified as needing additional assistance. Tier 3 is targeted for those students that require intensive instructional or behavioral intervention in addition to and in alignment with core instruction. At this tier, instruction and intervention intensity is reflected in increased frequency, greater duration and/or more individualization. 

The RtI process consists of the following:

· RtI teams in each school review (Tier 1 meetings) the screening data and identify students in need of additional support through Tier 2 intervention. For those students that meet benchmark standards, they will continue to remain at Tier 1 and their progress monitored at the next benchmark assessment.
· While receiving intervention at Tier 2, a student’s progress will be monitored by the RtI team to determine if progress is being made adequately. If a student is not progressing and the intervention(s) has been implemented as designed, the student will be referred to the School Support Team (SST). 
· The SST will review the screening and progress monitoring data and information provided from all other relevant records in order to develop more focused, intensive interventions for the student. Parent(s)/guardian(s) are integral team members and provide data regarding developmental history and current functioning within the family and community units. Barriers to learning are identified and strategies to overcome such barriers are developed. Progress monitoring schedule is determined and responsible persons are determined for the implementation of interventions and progress monitoring. 
· Interventions are implemented and monitored as Tier 3 interventions as designed.
· Progress monitoring data is collected a minimum of every two weeks and parents are notified of intervention implementation and student progress over time.
· The School Psychologist will periodically conduct fidelity checks on the SST Intervention Plan while assisting with progress monitoring data collection.
· If the focused, evidence-based interventions attempted at all Tiers do not produce a satisfactory level of progress, as evidenced by review of the RtI data and an analysis of any existing barriers to learning, interventions are modified and a comprehensive evaluation may be requested. Documentation of the various strategies and interventions employed in Tiers 2 and 3, as well as all data pertaining to progress monitoring, become part of the referral packet. 
· Parents are kept informed of planned intervention efforts and the student’s progress in response to intervention throughout the entire SST process.
Referral Process

Prior to a referral for students suspected of having a disability, school personnel must make one of the following determinations and include appropriate documentation in the student’s educational record:

1. For students who present speech disorders; severe cognitive, physical, or sensory disorders; and/or severe social/behavioral deficits that require immediate attention in order to prevent harm to the student or others, the implementation of evidence-based interventions (including the parent involvement in the intervention procedures) and the observations of the student would be inappropriate in addressing the immediate needs of the student.
2. The activities described in the general education intervention procedures above have been implemented, but have been unsuccessful in addressing the areas of concern for the student
3. The parents of the child receiving general education interventions requested, prior to the completion of the interventions, that the school conduct an evaluation to determine the child’s eligibility for specially designed instruction and related services as a student with a disability. In this case, the activities described in the general education interventions procedures are completed concurrently with the evaluation but prior to the determination of the student’s eligibility for specially designed instruction.
Procedures for referring students who may have disabilities and students who may be gifted who are enrolled in the public school system and the personnel responsible:
If a student is suspected of having a disability consistent with School Support Team (SST) guidelines, the following procedures are to be followed:

1. A parent or guardian, teacher, or administrator may refer the student to the SST general education review committee. This committee should include the following individuals as appropriate: SST coordinator, parent(s)/guardian(s), teacher(s), target area specialist(s) for reading, mathematics and/or Functional Assessment of Behavior, school psychologist, LEP representative, and school counselor. The school psychologist and the teacher must attend all SST general education review committee meetings. 
2. The SST, including as needed a member familiar with the cultural/linguistic background of the student, will meet to review the implementation and effectiveness of general education interventions.  The SST verifies whether the parent requires an interpreter to participate and makes arrangements for a qualified interpreter, as appropriate. The committee's review shall include, but is not limited to, the Pupil Monitoring Plan (PMP), the Limited English Proficiency (LEP) plan, social family background history (if appropriate), the Home Language Screener Questionnaire form, attendance history, progress monitoring and general education history. 
3. If it is determined that the student has received appropriate educational interventions and they have been ineffective in addressing the student's educational needs, a referral for a comprehensive evaluation may be made. The SST determines whether the student must be evaluated in English, in a language other than English, or both languages.

Individual Education Plan

An Individual Educational Plan (IEP) is a written statement for a student with a disability or disabilities that is developed, reviewed, and revised in accordance with Miami-Dade County School Board Rule 6A-6.03028, F.A.C. A team including the student (where appropriate), the parent(s) of the student, classroom teachers, school teachers, and special education staff develop, review, and revise the IEP. The process listed above in the General Education Intervention and Referral Process to identify and address the special education needs of students places them in the most appropriate setting. 
Accommodations for Assessment
Based on the students Individual Education Plan (IEP), accommodations are provided so that students can demonstrate their knowledge and mastery of the essential learning within their courses. Accommodations on district and state tests will be provided per the guidelines of permitted accommodations on standardized assessments set forth by the Florida Department of Education.
Inclusion/Collaboration 
General education teachers and special education staff work together to identify, support, and adapt curriculum and assessment to meet students’ needs. Parents are partners with schools and district personnel in developing, reviewing, and revising the needs of learners receiving special services.
Section 504 Accommodation
A student may be eligible for a Section 504 Accommodation Plan if through the Student Services Team (SST) process it has been determined that the student has a “substantial limitation in a major life activity.” The plan will describe accommodations which the team, inclusive of parents, has determined to be necessary to allow the student to access instruction. The 504 accommodations may include, but are not limited to, adapted assignments, untimed tests, adaptive equipment, assigned seating, or an adjusted schedule.
Gifted and Advanced
Courses and special activities are designed to provide challenge and rigor for students at all levels to expand their learning and creativity in their particular area of interest. Enriched courses are available for students in Years 1-3 in Language and literature, Mathematics, Science, and Individuals and societies. These courses use an accelerated curriculum. Students are placed into advanced subject area classes using a variety of data including test scores, grades, and teacher recommendations. In addition to the gifted/advanced curricular programs, many students take part in a variety of school enrichment and extra-curricular programs such as Orchestra, Rock Band, Student Government and numerous other activities which encourage advanced learning and challenging activities.
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Further Information & Assistance 

The following websites provide further assistance regarding the student code of conduct and assistance with Special Education Services:

· Florida Department of Education

http://www.fldoe.org/ese/ 

· Florida Department of Education

http://www.fldoe.org/ese/pdf/ESEParent.pdf 

· M-DCPS Exceptional Student Education Policies and Procedures eHandbook

http://ehandbooks.dadeschools.net/policies/149.pdf 

· M-DCPS Student Code of Conduct eHandbook - http://ehandbooks.dadeschools.net/policies/90/csc_sec.pdf 
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